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d

 

 

 

 ile ilgili 

 derinlem . uzman 

 Betimsel nitelikte tarama modelindeki 

  kez 

  779 

elde edilen 

Kruskal Wallis H testi ve Mann Whitney U testi ile test edil

psikolojik 

 

anlam

 

 



ii 

 

 

ASSESMENT OF THE STRUCTURAL AND INDIVIDUAL DIMENSIONS OF 

AWARENESS LEVEL OF TEACHER AUTONOMY  

( )  

ABSTRACT 

 

 The aim of this study is 

teacher autonomy. In this direction individual and structural dimensions of teacher 

autonomy have been primarily searched.  

Teacher autonomy,  according to the approaches on teacher autonomy, is defined as  

having a certain level of competence and the freedom to make decisions about issues 

teachers in the education system to increase the level of teacher participation in improving 

education and training activities; to encourage the use of new and different methods of 

teaching and materials and to enhance professional skills and knowledge. High level 

professional autonomy will contribute to the changing conditions of the educational 

environment which has special requirements and necessity. 

Item pool has been prepared from the literature obtained and it has been broached to  

educational sciences experts to be viewed. The participants of the study have been expected 

The pilot application of the study has been carried out on 100 

grade teachers. The questionnaires have been distributed to 1000 instructors and 779 of 

questionnaires have been collected back. Factor analysis has been done to determine the 

structure validity. The reliability of the scale has been analyzed through Cronbach Alpha 

Value and the scale has been found as reliable. It shows that the scale can be applied to 

determine the . 

technical teacher autonomy are high-level and 

political teacher autonomy is mid-level. 
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1.  I 

2.  

 

Problem Durumu 

ekleri ile ilgili konularda belirli bir 

meslekleriyle 

(Ingersoll, 2007; Webb, 

(Pearson ve Hall, 

, 

 

becerilerini (Bustingorry, 2008; Steh ve Pozarnik, 

 

 da ilgilenmektedir 

(Bustingorry, 2008; Mustafa ve Cullingford, 2008; Steh ve Pozarnik, 2005). 

 



2 

 

 

 

 

faaliyetleriyle ilgili planlama, kara

s  ktirmektedir (Pearson ve 

Moomaw, 2005).  

 

s  m  

durumdur.  

nda

alma, tutum 

Reformu Giri , 
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onlara 

 

nmektedir (Can, 

, 2005-2006). Ancak bunun 

  ders 
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yu ifade etmektedir. nin, 

 bireysel boyutu 
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bireysel a

 

 

, yleri 
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Alt Problemler. 

1. 

 

2.   

3.   

4. 

nelerdir?  
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5. 

ir? 

6. 

 

7. 

 

 

am

 

 

 

 (Holec, 1981; Benson ve Voller, 1197) 

r.  

etmektedir.  

e yeterli yetkinin ve serbestlik 
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emektedir. 

 

engellemektedir. 

ortaya k

 

 



7 

 

 

 

tirilmesine yol 

 

 

da; 

1. 

 

2.  

3. U

sebepleriyle ; 

4.  

 

 

 

1. 

 

2. 

 



8 

 

 

3. 

. 

4. 

 

 

 

 

 

-

  

k  

in 

 

(2000  

Smith  gileri 

 giden bir hak ya da k

 (Benson, 2000).   

i 

etkiye sahiptir (Yan, 2010: 175 176). 



9 

 

 

  

 dir (Rappaport, 1987:122). Lightfoot 

(1986)  

 

 

mesleklerinde yetkin  gereken 

 

, 

, 1997: 79). 

 ilgili 

 

 arar alma 

 ( 99: 26). 

de, b

 k

 

birlikte okul toplumu , mevcut  

http://egitek.meb.gov   



10 

 

 

(Euyrdice, 2011). 

,leyen, 

bireylere veya guruplara -  

temsil eden guruplara- 

 , 1997: 197). 

oulby, 

, 2003, Akt. Morgado, 2010). 

Mesleksel Tatmin : Bullock'a 

arzu edilen ve edilmeyen de

 1995: 91). 

  1995: 92). 

 

 bir mutluluk olarak  1972: 95-105). Keith 

Davis ise, ya da 

1988: 96). 



11 

 

 

mesleksel tatmine ka 

Frase ve Sorenson  (1993) 

  

 dan 

 

Benson ve  terimi;  

  

 

becer  

  

  

  

 

ler

   

gelmektedir. O elli  

2011). 

 

(Reeve, Bolt ve Chai, 1999; Assor, Kaplan ve Roth, , 2011). 

lerine isteklerini sormakta,  
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(self- -
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(Akt. Peck ve Havighurst, 1960:17) 

. Pitt (2010), 
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Batey ve Lewis (1982), Gilligan (1982) ve 

 



15 

 

 

 

  

 b

ka  

, bir   yapabilme  . 

eylem,  ir icra ve 

performans    
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k endirebilmede 
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 ve   

 , 2008). 
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yapabilme, 

S

er  

kisi 

r (Schwartz, 2005).  

  John Stuart  
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, 2000). 
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, 2004).  
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reyin 
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, 2000). 
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eylemleri yapabilmektedir. O halde sosya

, 2008:187 207).   

ri 

ne ve 

, , 1997). 



21 

 

 

, 1981). 

, , 2007).  

etkilemek k

, 1999; Murray, , 

ger

(Murray, , 2007).  
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da, bu k

  

(Freidman, 1999; Pearson ve Moomaw, 2005; Steh ve Pozarnik, 

 

-

- 
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Pearson ve Moomaw (2005:

Freidman  

(1999:60) 

 

Franklin (1988:  

 nler kendilerini 

yetkili otorit leriyle 

 hip 
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-Teknik boyut) 

 -Politik 

boyutu) 

  

 

- Teknik boyut) 

  - -

Politik boyutu)   

endini 

 

, 2002).  

 



25 

 

 

L

a 

 

Tort-Moloney (1997) ve Smith (2000), 

 

 

 

Little, Tort-

profesyonel eylem 

 

bulunabilir. 



26 

 

 

 

Little ve Tort-

, 2010: 175-176). 

2001 , b

ve ark.)    Onlara 

; 

 

derinle
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 il tirilebilecektir.  

  

gerekmektedir. 

 

 

. 
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ra belirli bir serbestlik 

, 1987). 

gudur 

(Eurydice, 2008; Freidman, 1999).  

boyu  

a. - 

) 

, 1999; Ingersoll, 

2007).  

a 
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b. Bir - 

 

ve Pozarnik, 

 

, 2004; Webb, 

(Mustafa ve Cullingford, 2008).     



30 

 

 

c. Teknik Boyut (Tek - 

) 

en

ilgili kon , 

 

 

 

tam yetki verilmesi gerekmektedir (Eurydice, 2008; Freidman, 1999).  

A

(Freidman, 1999; Pearson ve Hall, 1993; White, 1992). lerin 
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Adelman ve King, 1990). 

Smith  (2001), 

  

 be

    

  politik 

ve 

      

 

 

ve Moomaw, 

 

 Ancak 
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, 1987).  

 

 Fisher ve Rubenson, 2007).   

Bailey, Curtis ve Nunan (2001), mes

 

Ramos (2006), 

 (2006)   

  

  

 

  

 Bu yolla, kurumun 
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 Sorunlar: Sorunlar 
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etmektedir. 

gelmemektedir. 

 

 Sorumluluk: amaz. Sorumluluk bize 

gerektirmektedir. 
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 yim? 

  

 lerime bir 
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, 1999; Ingersoll, 2007).  

 

 

 

, 

gere  

, 1987).  

 

, 2005:41).  

Lamb (2000:
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Vieira (2003:222) 

 

olabilirler (Short, 

(Firestone, 1991). B

(Lightfool, 

 

 bir

 

. 
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, 2008; Mustafa ve Cullingford, 

2008; Steh ve Pozarnik, 2005). 
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lerine ve genel olarak 

Steh ve Pozarnik, 2005). 

lere 

dan hesap 
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Fre  
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Little, 1990; Pearson ve Moomaw, 

2005).  

 



40 

 

 

 

Little (1990), 

durumunda  

a  

uygulam
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raz 

 

dice, 2008; 

OECD, 



41 

 

 

zerklik 

verilmektedir (Eurydice 

 

(Programme for International Student Assessment) 

lerin 

(OECD, 2005). 

 

. 

 

 

 

 

sistemi. 
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z. 
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Smith (2001:43



44 

 

 

 

 retmenden, 

 . Bununla birlikte, 

bir 

 (

 

 

Akt. Castle, 2004:6) bu husus, retmenlerin 

itim konusunda sorumluluk al  
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Smith (2001:43

 

 

gerekmektedir: 

 

ilmelidirler 

(Little, 2000; Aoki, 2000; McGrath, 2000). 

 

mektedir (Lamb, 2000). 

 



46 

 

 

tirmesi beklenemez (Little, 2000; Savage, 2000; Smith, 

2000). 

 

Profesyonellik. 

yorumlanab

, 

2010).  

David (2000) (Akt. , 2010),  

 

 Meslekler  

 Teorik ve pratik olarak yerl  

 Bir uygulama kodunda ifade edilmesi istenil  

  

 

gerektirir. 

 

 



47 

 

 

ade eden profesyonel bi

 

beli

bireysel ve kolektif 

, 2002) 

 

 

bul etmektedirler (Blase ve Kirby, 2000; 

Ingersoll ve Alsalam; Khmelkov, 2000).   

Ingersoll (1997a), National Center for 

Teaching as a Profession:1990



48 

 

 

ge

 

Blase ve Blase 

(1998:

Katz (1968:

 

 

kt. Webb, 

esleki 

(Ingersoll, 2007). 

k teknisyen 

 



49 

 

 

 

(Skyes, 

 

gelmektedir (Adams ve Kirst, 1999469). Chubb ve Moe  

aruz 

 

verimlidirler.  

(Hyslop ve Sears, 2010).  



50 

 

 

  Sears, 2010).  

 

 Sears, 

2010).  

Hyslop ve Sears  

yarayan bir unsurdur.     

(Talcot Parson, 1937:

ve MacBeath, 2008).  



51 

 

 

(Hatcher, 1994).   

Pearson ve Moomaw  yap

 

  

s, Mesleksel Tatmin, Motivasyon ve 

. 

(Nero, 1995). 

 (Charters, 1976; Franklin, 1988; Gnecco, 1983; Hall, Villeme ve 

Phillippy, 1989; Pearson ve Hall, 1993) 

 ve Sorenson, 1992) 
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daha az s  (Davis ve Wilson, 2000; Pearson ve Hall, 1993). 

 (Bacharach, Bauer ve Conley, 1986; Blase ve Matthews, 

1984; Cedoline, 1982; Dinham ve Scott, 1992; Dworkin, Haney, Dworkin ve Telschow, 

1990; Evers, 1987; Lortie, 1975; Natale, 1993; Woods, 1989; Yee, 1990). 

 motiva  

itiba  

gerekli olan prestije 

 de  
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i. 

Mesleksel tatmin modelleri (Hackman ve Oldham, 1975 1976, Job Characteristics 

Model; Karasek ve Theorell, 1990, Demands-Control-Support Model), mesleksel tatminin 

n 

 ve Burns, 1994; Kreis ve Young 

Brockopp, 2001; Pearson ve Moomaw, 2005,2006).  

Charters (1976), Franklin (1988), Gnecco (1983) 

Charters (1976.

(Franklin, 1988:

anklin, 

bir unsurdur.  

(Brunetti, 2001; Kim ve Loadman, 1994; Klecker ve Loadman, 

1996a; Ulriksen, 1996).  

Herzberg  (1959),  

 

 

 

Yeterlik 
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 etme 

 

 

 

 

 

Prestij 
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-Level-Bureaucrats (SLBs) sokaktaki 

tlar- 

.  

azsa 

 

(Ingersoll ve Alsalam, 1997).  

(Ingersoll ve Alsalam, 1997; Shen, 1998) 
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(Franklin, 1988; Hanson, 1991). 
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. 
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Isaac A. 
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Kreis ve 

Young Brockopp  (2001), Pearson ve Hall  (1993), Pearson ve Moomaw  (2005, 

2006  

 

Pearson ve Hall (1993) ve Pearson ve Moomaw (2005, 

-TAS) nde 

Kreis ve Young Brockopp (200

ni (Perceived Autonomy Scale-

l 

  

 Liu  (2007) ve 

Ingersoll   (1987  

SASS).  

Ingersoll 

(1987,1988) ise  

 

F

Chauvin ave 
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Davr

l

 Bu a (Licata, Teddlie ve 

Greenfield, 1990):  

  

  

 zak olmak 

  

  

  

ni 

 

 

 

Kleker ve Loadman  (1996a) ve Short ve 

Rinehart  (1992),  
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Okul 

 

  

(Caldwell, 

, 

-ngok, 2004:32).  
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, 2007). 

ilmektedir (Leitwood ve Menzies, 1998 

Akt: De Grauwe, 

 

 

-

-aile birliklerinin b
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modelde, -
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Denetleme sistemleri merkezi veya b ar 

yerel konseylere veya bun  

, 2007). 
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  tim   , 1999:22). 

-

, 2000; 

, , 200 , 1996:26). 

, 2000). 
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Wohlstetter ve Mohrman, Akt. , 1999).  
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be , 2003): 
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74) okul merke

 

rledikleri ana , 1999:26): 
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yeterlikle  
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  okul mer    
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1998b). 
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urabilmesi 
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, 
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gelmektedir. 

 

 

  

  

20). 
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(Brubacher, 1962/1980). 
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(Brubacher, 1962/1980). 
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etkilemeye devam etmektedir. 
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-
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B

 



76 

 

 

 

Haziran 2006 tarihin

 

 

 

 



77 

 

 

y

ecek ortaklar 

 

gelmektedir. 

 

 

-5. 

 

tir. Bu politika ve 

 



78 

 

 

 

nda 

  Kanunu  (1981) ve 3809 

 

dinamik kesimi olan 

ede

yas  

 



79 

 

 

nci ve 

3'

 

tesinde 

 

kanu 130.9).  

 

bul 130.4) 

e 

tim 

 

 



80 

 

 

 

 

personel ile ilgi

 

  

belirlemektedir:  

 

 

 

uyan, 



81 

 

 

dolu, 

 

 

 

 

 

 

incelenirken 1739  ve Mill

 

  

 

 

- 4306/3 md.) 

 



82 

 

 

 

Y

me 

gerekmektedir.   

 

 

 

 

43. Madde   
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zorunlu 

 

- 

(
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mektedirler. , b
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 nda olan bilenen ulusal testler 
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d
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edilmektedirler. e 
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, 2007). 
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 (Eurydice, 2013).  
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3.  III                                                                                  
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 toplama 

 

 

 ntemleri iki grupta 

. Nicel 

B

 

   

 (Arseven, 
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Bu  evrenini  ndeki resmi ilk ve 

ortaokullarda   

evrenine 

 resmi internet sitesinde ler Buradan 

elde edinilen  de 265 ilkokul 

ve 150 ortaokul olm

bulunan  ise 

yap

lk retim Ve E itim Kanunu le Baz  Kanunlarda De i iklik 

Yap lmas na Dair Kanun  

 

Ortaokul  

 

 

, 

  

, 

  

ipik bir durum 
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  tipik durum 
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Uygulam

B

 

 - %5 kabul 

 

 

alan okullara ait bilgiler Tablo1.  
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Tablo 1 

 A  

 

 

 

Formu  

 

 

Bornova 976 224 195 %87 

 770 139 114 %82 

Konak 959 210 192 %91 

Buca 1003 230 208 %90 

 576 75 70 %93 

Toplam 4284 878 779 %89 

Tablo 

14

(%22 23 18

23

 

 

etmeninden %87 , Buca 

yapan  

  an 

%93   
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rumu 

 

Tablo 2 

 

Cinsiyet N % 

Erkek 219 28.1 

 560 71.9 

Toplam 779 100 

Tablo 

  ) erkek, ) 

  

Tablo 3  

 

Y  N % 

20-30 40 5.1 

31-40 139 17.8 

41-50 376 48.3 

51-60 224 28.8 

Toplam 779 100 

Tablo 3

 ) 20-  

(%17.8) 31-  .63)  41-  ) 51-

 

 

 

 



100 

 

 

Tablo 4  

 

 N % 

1-10 78 10.0 

11-20 264 33.9 

21-30 296 38.0 

31-40 141 18.1 

Toplam 779 100 

Tablo  

 )  1-  

) 11-  ) 21-  ) 31-

 

Tablo 5 

 

 N % 

 177 22.7 

 91 11.7 

 264 33.9 

 218 28.0 

 28 3.6 

Doktora 1 0.1 

Toplam 779 100 

Tablo 

 .7) 

,   

(%0.1  

 



101 

 

 

 

 

. 

n, kaynak tara

 incelenen  

bir madde hav   

 

 

 

55 madde  ve bu maddeler ile 
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toplam 

analizine   

Pilot uygu   , 55 maddeden 

en az  ol

En az   

Bu maddelerin 

 madde 

  

her bir alt test  z olarak 

  Her bir alt te

 alt testler Her alt test  

varsa  maddelerin 
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. 

Uygulanacak anket formunda k , 

 ifade etme  

  

 

Tablo 6. 

  

  

  .930 

 .932 

  .884 

Psikolojik Anlamda  .904 

 .957 

  .962 

 .840 

 .756 

 .671 

 .786 

Toplam .896 

Tablo 

 

.930 (  < 1.00)

.932 (  < 1.00),  birinci fakt

 < 1.00), 



104 

 

 

 < 1.00)

.957 (  < 1.00),  birinci f

 < 1.00), 

 < 1.00)

.756 (0  < 0.80) 0.60 

 < 0.80) 0

 < 0.80)   

(  < 1.00 r.  

 Her alt testin 

 

. 

i, ba

i tam de

do i, standart 

ko i de i kenli

e sahip olu  

gelmekte oldu inin belirlenmesinde bu 

e sahip olu  derec

i kenli

de i kenli ullarda elde edilmi  olan 

i kenli in, ki ilerin ilgile e sahip olu  
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i

e sahip olu  

farklardan gelen de i i kenlik kadar 

i tam demektir ki, bu bir idealdir. 

i kenli e sahip olu  dereceleri 

 in ba in 

etkisinden etkilenmemi   

 ols

de i i kenli

gelen de i i kenlik en 

an 2004). 

F

, 2001) ve o

  

-

Mayer- -Mayer-

Olkin (KMO)  modeli ile modellenip 

 , 2010). Tablo 3.8
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Kaiser-Mayer-  

 

Tablo 7 

Kaiser-Meyer-  

Kaiser-Meyer-  ,908 

  25829,407 

 df (sd) 1485 

  ,000 

Tablo 7  

(df=148

, 2008). 

durum sonucunda 55 madde

a uymayan 12 madde  Bu maddelerin 

43 madde 

  

 B 

 f  ve .827 C 

.640 ve .899 a  D 

 .768 ve .842   madde 

i .753 ve  ise .519 ve .700 

 

,  

59, 512 sini  
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, iki 

54, 662 ni ve ikinci %15,503  

70, 166 sini  

, am 

68, 002 9, 517 sini 

77, 519 unu  

D 1    

67,303  

,   lde edilen  

75,254   

k tek  Elde edilen  

ini  

 (T ) A1, A2, A3, A4, A5, A6, A7, A8, 

A9, A10 ve  

 B1, B2, B3, B4, en; 

C1, C2, C3, C4, C5, C6, C7, C8, C9, C10, 

 

 D1, D2 ve D3  maddeden; E  

 E1 ve E2  t

F1, F2, F3 ve F4 olmak 
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Tablo 8  

 

Madde 

No 

  

 

 

     

 

 

 

 

A 

 

B 

 

B 

 

C 

 

 

C 

 

 

D 

 

 

E 

 

 

F 

 

 

A1 .603 .777        

A2 .606 .779        

A3 .538 .734        

A4 .594 .771        

A5 .565 .752        

A6 .590 .768        

A7 .565 .752        

A8 .603 .776        

A9 .551 .742        

A10 .729 .854        

A11 .601 .775        

B1 .798  .868       

B2 .742  .832       

B3 .766  .860       

B4 .645  .765       

B5 .676   .803      

B6 .827   .863      

B7 .786   .813      

B8 .678   .721      

B9 .702   .774      

B10 .661   .750      

B11 .438   .658      

C1 .670    .756     

C2 .899    .898     

C3 .898    .903     

C4 .834    .874     

C5 .829    .859     

C6 .711    .790     

C7 .760    .797     

C8 .748    .695     

C9 .681    .661     

C10 .815     .867    

C11 .761     .830    

C12 .697     .748    

D1 .710      .835   

D2 .616      .768   

D3 .774      .842   

E1 .753       .867  

E2 .753       .867  

F1 .559        .748 

F2 .700        .837 

F3 .682        .826 

F4 .519        .720 

 6.546 6.013 1.705 8.160 1.142 2.019 1.505 2.459 

 

 
59.512 54.662 15.503 68.002 9.17 67.303 75.254 61.478 

 70.176 77.519    

n=779, p<.05 
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Tablo   11 boyuttan ol

.854  olarak 

 

 

  

 

 

 

de 

de 

de 

 

 

de 

 

 

 

 

 

Tablo 8   11 boyuttan  

 olarak isimlendir



110 

 

 

 

olarak 

boyuttan  ve 

 ile .86 . retmen 

olarak 

boyuttan 

 

  

memnun eder? 

B1.  ebilmek 

B2.  

B3. tem ve teknikleri kullanabilmek 

B4.  

 

B5. Me  

B6.   

B7.  
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B8. Gele  

B9  

B10.  

B11. Topluma liderlik yapmak  

Tablo  12 boyuttan tedir. 

  

 

 

 olarak 

boyuttan 

 C 

3 boyuttan 

.748 ile .867  
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C  

 

 

 

 

 

  

 

 

 

Yine Tablo 8  boyuttan 

dir. 

  

.  

 

 

 

 

D2. Toplumu  

D3  
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Tablo 8 boyuttan 867 

olarak i

  

  

ki ifadelere 

 

E1  

E2   

Son olarak Tablo  F  4 boyuttan .720 

ile .

, 

nma   

 

 

 

olmamalar. 
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bu k -

- - -4,19 

- r 

 

 N=779>30 oldu

- Bu 

Veriler normal 

 analizlerde parametrik olmayan testler  

analizlerde  

Parametrik olmayan testlerde Kruskall Wallis H testi ve Mann Whitney U testi 

i ikili 

 bulunan p 

ikili   Parametrik 
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 IV 

                                     Bulgular ve Yorum 

 

 

Bu , 

 

Tablo 9 

 

 
Medyan 

 (Q) 

 4,4545 0,91 

 4,4545 0,82 

 2,6667 1,42 

ekilleri 2,5000 1,00 

 3,5000 1,00 

 orunlar 3,7500 1,25 

 s

 4.45, 

in  4.45, 

ortanca  2.66  

 2.50, 

 3.50 ve 



116 

 

 

 ise . 

Bu bulgulara   teknik anlamda ve 

psikolojik anlamda  k dedir. 

 ise orta  

. uygulama 

  

   

r.  

oyutunda (Psikolojik - 

 

 

oyutunda (P - 

) 
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teknik boyutunda da (T - 

 

 

incelenirke  hangi hususlar   
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Tablo 10 

  eyleri 

Tek  

 

 

A
z 

O
rt

a 

 

T
am

am
en

 

G
en

el
 

M
ed

y
an

 

Q
 

f % F % f % f % f % f % 

A1  

hedeflerini belirleme) 

18 2,3 20 2,6 64 8,2 318 40,8 359 46,1 779 100,0 4,000 1,00 

A2 

belirleme) 

3 0,4 19 2,4 62 8,0 318 40,8 377 48,4 779 100,0 4,000 1,00 

A3 

stratejilerini belirleme) 

7 0,9 12 1,5 59 7,6 340 43,6 361 46,3 779 100,0 4,000 1,00 

A4 

ilme) 

3 0,4 7 0,9 47 6,0 335 43,0 387 49,7 779 100,0 4,000 1,00 

A5 

 

4 0,5 3 0,4 62 7,8 347 44,5 364 46,7 779 100,0 4,000 1,00 

A6 

belirlenme) 

2 0,3 12 1,5 5 7,1 340 43,6 370 47,5 779 100,0 4,000 1,00 

A7 

 

2 0,3 5 0,6 68 8,7 325 41,7 379 48,7 779 100,0 4,000 1,00 

A8 

 

3 0,4 13 1,7 40 5,1 247 31,7 476 61,1 779 100,0 5,000 1,00 

A9 

 

4 0,5 8 1,0 48 6,2 277 35,6 442 56,7 779 100,0 

 

5,000 

 

1,00 

A10 

 

1 0,1 5 0,6 53 6,8 295 37,9 425 54,6 779 100,0 

 

5,000 

 

1,00 

A11 

destekleme) 

1 0,1 8 ,0 49 6,3 302 38,8 419 53,8 779 100,0 

 

5,000 

 

1,00 
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   s

belirleme, 

ve , 

lendirme etkinlik

maddelerin  s  s

, s  da  

maddeler ise tir.   

Tablo 11  

 Psikolojik Anlam  

 

 

 

 

 

A
z
 

O
rt

a 

 

T
am

am
en

 

G
en

el
 

M
ed

y
an

 

Q
 

f % f % f % f % f % f % 

B1 

 

0 0,0 4 0,5 44 5,6 336 43,1 395 50,7 779 100,0 5,000 1,00 

B2 

ikleri yapabilmek) 

0 0,0 6 0,8 33 4,2 308 39,5 432 55,5 779 100,0 5,000 1,00 

B3 

kullanabilmek) 

0 0,0 5 0,6 40 5,1 319 40,9 415 53,3 779 100,0 5,000 1,00 

B4 

yapabilmek) 

2 0,3 7 0,9 51 6,5 319 40,9 400 51,3 779 100,0 5,000 1,00 

B5 

 
1 0,1 2 0,3 38 4,9 290 37,2 448 57,5 779 100,0 5,000 1,00 

B6 

 

5 0,6 9 1,2 49 6,3 305 39,2 411 52,8 779 100,0 5,000 1,00 

B7 

 

11 1,4 15 1,9 38 4,9 271 34,8 444 57,0 779 100,0 5,000 1,00 
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A
z 

O
rt

a 

 

T
am

am
en

 

G
en

el
 

M
ed

y
an

 

Q 

f % f % f % f % f % f % 

B8 

 

10 1,3 7 0,9 46 5,1 247 31,7 469 60,2 779 100,0 5,000 1,00 

 

                  B9 

 

11 1,4 32 4,1 125 16,0 320 41,1 291 37,4 779 100,0 

 

4,000 

 

1,00 

B10 

yapabilmek) 

2 0,3 16 2,1 80 10,3 317 40,7 364 46,7 779 100,0 

 

4,000 

 

1,00 

B11 

(Topluma liderlik yapmak) 
13 1,7 32 4,1 153 19,6 313 40,2 268 34,4 779 100,0 

 

4,000 

 

2,00 

               

Tablo 11 kul  meslekleriyle ilgili istedikleri 

 ve topluma liderlik yapmak 

ise 4  

Psikolojik s   

,  l

 tem ve teknikleri kullanabilmek, s  

 , m  

, 

g a 
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Tablo 12  

 Politik  

 

Politik Anlamd  

 

 
 

A
z 

O
rt

a 

 

T
am

am
en

 

G
en

el
 

M
ed

y
an

 

Q
 

f % f % f % f % f % f % 

C1 

 

156 2,3 220 2,6 197 8,2 141 40,8 65 46,1 779 100,0 3,000 2,00 

C2 

 

263 0,4 205 2,4 141 8,0 123 40,8 47 48,4 779 100,0 2,000 2,00 

C3 

 

307 0,9 175 1,5 135 7,6 99 43,6 63 46,3 779 100,0 2,000 2,00 

C4 

 

204 0,4 205 0,9 177 6,0 119 43,0 74 49,7 779 100,0 2,000 2,00 

C5 

 

139 0,5 208 0,4 239 7,8 131 44,5 62 46,7 779 100,0 3,000 1,00 

C6 

 

128 0,3 228 1,5 260 7,1 119 43,6 44 47,5 779 100,0 3,000 1,00 

C7 

 

102 0,3 206 0,6 264 8,7 130 41,7 77 48,7 779 100,0 3,000 2,00 

C8 

ilgili kararlar vermede ve 

 

100 0,4 186 1,7 253 5,1 161 31,7 79 61,1 779 100,0 3,000 1,00 

C9 

faaliyetlerinde bulunmada) 

164 0,5 206 1,0 216 6,2 138 35,6 55 56,7 779 100,0 3,000 1,00 

C10 

olmada) 

19 0,1 93 0,6 246 6,8 292 37,9 129 54,6 779 100,0 4,000 1,00 

C11 

 

42 0,1 138 0,0 297 6,3 225 38,8 77 53,8 779 100,0 3,000 1,00 

C12 

(Topluma liderlik yapmada) 
71 9,1 174 22,3 279 35,8 168 21,6 87 11,2 779 100,0 3,000 2,00 
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Tablo 12 y e

 

alabilme  

 Polit

e  okulda 

 a li ka

konularda 

olmada ve topluma liderlik yapmada  

meslek  ile 

 

 

Tablo 13 

 erine 

 

Uygulama 

 

 

A
z 

O
rt

a 

 

T
am

am
en

 

G
en

el
 

M
ed

y
an

 

Q
 

f % f % f % f % f % f % 

D1 

 

 

178 22,8 193 24,8 251 32,2 122 15,7 35 4,5 779 100,0 3,000 2,00 

D2 

(Toplumun 

 

154 19,8 220 28,2 261 33,5 114 14,6 30 3,9 779 100,0 3,000 1,00 

D3 

 

 

263 33,8 166 21,3 176 22,6 100 12,8 74 9,5 779 100,0 2,000 1,00 
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Tablo 13 e  

olan   

2.00, Toplumun 

  3.00 ve  

(b   dir.  

Tablo 14 

 

 

 

 

A
z 

O
rt

a 

 

T
am

am
en

 

G
en

el
 

M
ed

y
an

 

Q
 

f % f % f % f % f % f % 

E1 

yi ile 

belirlenmelidir) 

18 12,3 20 12,5 64 30,0 318 35,9 359 9,2 779 100,0 3,000 1,00 

E2 

belirlenmelidir) 

46 6,3 76 9,8 225 28,9 290 37,2 139 17,8 779 100,0 4,000 1,00 

 

 retmenlerinin  

olan  

ifadesine  3.00 ve 

ifadesine  

r. 
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Tablo 15 

erinin 

 

 

Uygulanma

 

 

A
z 

O
rt

a 

 

T
am

am
en

 

G
en

el
 

M
ed

y
an

 

Q
 

f % F % f % f % f % f % 

F1 

 

30 3,9 59 7,6 167 21,4 313 40,2 210 27,0 779 100,0 4,000 2,00 

F2 

 

40 5,1 77 9,9 231 29,7 261 33,5 170 21,8 779 100,0 4,000 1,00 

F3 

s  

43 5,5 88 11,3 239 30,7 248 31,8 161 20,7 779 100,0 4,000 1,00 

F4 

 

62 8,0 48 6,2 173 22,2 238 30,6 258 33,1 779 100,0 4,000 2,00 

 

 

  

, 

, 

 ve k

na 4.00 r. 
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. 

 

Tablo 16 

Teknik Anlamda  

- Kruskal- Wallis H Test Statistics(a,b) 

 A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 A11 Genel 

Ki-Kare ,089 1,461 7,465 10,966 5,025 4,752 5,060 13,428 3,907 7,194 2,082 4,816 

Serbestlik Derecesi 3 3 3 3 3 3 3 3 3 3 3 3 

 ,993* ,691* ,058* ,012* ,170* ,191* ,167* ,004* ,272* ,066* ,556* ,186* 

a  Kruskal Wallis Test b GroupingVariable  *p<.05 

 teknik anlamda 

fa H 

= 4,816, SD=3, p=,186). 
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Tablo 17 

enmesi - Kruskal- Wallis H Test Statistics(a,b) 

 B1 B2 B3 B4 B5 B6 B7 B8 B9 B10 B11 
  

Genl 

Ki-Kare 
6,78

3 

8,50

9 

12,48

7 

13,21

7 

11,52

5 

5,39

1 

6,48

4 

8,83

9 

1,40

5 

1,20

4 

1,36

9 

13,42

5 

3,64

8 

7,22

6 

Serbestli

k 

Derecesi 

3 3 3 3 3 3 3 3 3 3 3 3 3 3 

 

,079

* 

,037

* 
,006* ,004* ,009* 

,145

* 

,090

* 

,032

* 

,704

* 

,752

* 

,713

* 
,004* 

,302

* 

,064

* 

a  Kruskal Wallis Test  *p<.05 

 

 

al (H = 7,226, SD=3, p=,064); H = 3,648, SD=3, 

p=,302) ve 

(H=13,425, SD=3, p=,004).  

Tablo 18 

- Mann Whitney U Test Statistics (a,b) 

  N Mean Rank 
Sum of 

Ranks 

Mann-

Whityney U 

Asymp. Sig.  

(2-tailed) 

Psikolojik 

 

20-30 

(1.Grup) 
40 162,96 6518,50 

36072,000 ,002* 51-60 

(4.grup) 
224 

127,06 28461,50 

Total 264 

Psikolojik 

 

41-50 

(3.Grup) 
376 316,56 119028,00 

3261,500 ,005* 51-60 

(4.Grup) 
224 

273,54 61272,00 

Total 600 

a  Mann Whitney U Test  *p<.013 
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 , s

H=13,425, SD=3, p

 

- 1- -  

ve 51-60 gruplar  20-

-

-

-

  

K  

-

-

-

n, 2008). 

 olmak memnuniyet getirmektedir.

 liyor. Kariyer platosunda da 

-  
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Tablo 19 

- Kruskal- Wallis H Test Statistics(a,b) 

 
C1 C2 C3 C4 C5 C6 C7 C8 C9 C10 C11 C12 

Okul 

 

Okul 

 
Genel 

Ki-Kare 
12,948 9,882 8,014 7,627 4,628 3,218 6,431 8,056 3,404 4,069 6,566 2,681 9,936 4,637 8,811 

Serbestlik 

Derecesi 
3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 

 
,005* ,020* ,046* ,054* ,201* ,359* ,092* ,045* ,333* ,254* ,087* ,443* ,019* ,200* ,032* 

a  Kruskal Wallis Test  *p<.05 

  

H = 

8,811, SD=3, p=,032). 

  

H =4,637, SD=3, p=,200). 

memektedir (H=9,936, SD=3, p=,019). 
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Tablo 20 

olitik 

- Mann Whitney U Test Statistics (a,b) 

  N Mean Rank Sum of Ranks 
Mann-

Whityney U 

Asymp. Sig.  

(2-tailed) 

Politik 

 

20-30 

(1.Grup) 
40 95,75 3830,00 

2550,000 ,425* 31-40 

(2.grup) 
139 

88,3 12280,00 

Total 179 

Politik 

 

20-30 

(1.Grup) 
40 246,44 9857,50 

6002,500 ,036* 41-50 

(3.Grup) 
376 

204,46 76878,50 

Total 416 

Politik 

 

20-30 

(1.Grup) 
40 140,19 5607,50 

4172,500 ,489* 51-60 

(4.grup) 
224 

131,13 29372,50 

Total 264 

Politik 

 

31-40 

(2.Grup) 
40 278,77 38749,50 

23244,500 ,054* 41-50 

(3.grup) 
224 

250,32 94120,50 

Total 264 

Politik 

 

31-40 

(2.Grup) 
139 181,48 25225,50 

15495,500 ,941* 51-60 

(4.grup) 
224 

182,32 40840,50 

Total 363 

Politik 

 

41-50 

(3.Grup) 
376 162,96 108489,00 

37613,000 ,028* 51-60 

(4.grup) 
224 

127,06 71811,00 

Total 600 

a  Mann Whitney U Test b GroupingVariable:  *p<.013 
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U 

Tablo 20  n 

inde    

Tablo 21 

- Kruskal- Wallis H Test Statistics 

(a,b) 

 

 

 

Toplumun 

 

 

 

Genel 

Ki-Kare 7,589 2,110 7,074 6,103 

Serbestlik Derecesi 3 3 3 3 

 ,055* ,550* ,070* ,103* 

a  Kruskal Wallis Test b GroupingVariable:  *p<.05 

Tablo 21  

H = 6,103, SD=3, p=,103). 

Tablo 22 

- Kruskal- Wallis H Test Statistics 

(a,b)  

   

Genel 

Ki-Kare 1,295 27,540 7,060 

Serbestlik Derecesi 3 3 3 

 ,730* ,000* ,070* 

a  Kruskal Wallis Test  *p<.05 
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H = 7,060, SD=3, p=,070). 

Tablo 23 

 - Kruskal- 

Wallis H Test Statistics (a,b) 

 

mesleki anlamda 

sorumluluk 

 yetkiye 

 
   

Genel 

Ki-Kare 
3,188 ,828 4,251 4,458 2,126 

Serbestlik 

Derecesi 
3 3 3 3 3 

 
,364* ,843* ,236* ,216* ,547* 

a  Kruskal Wallis Test b GroupingVariable:  *p<.05 

            Tablo 23  nin uyg

orunlara 

H = 2,126, SD=3, p=,547). 

Cinsiyet 

lenmesi. 

 cinsiyet 
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Tablo 24 

Teknik 

Cinsiyet - Mann-Whitney U Test 

Statistics(a,b)  

 
A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 A11 Genel 

Mann-

Whitney U 
60846

,500 

58804

,000 

59404

,000 

60559

,000 

60995

,500 

58236

,000 

58884

,000 

59601

,500 

59813

,500 

58005

,000 

57964

,000 

59721

,500 

Fark  

(2-tailed) 

,854* ,325* ,453* ,763* ,898* ,225* ,338* ,479* ,544* ,185* ,180* ,568* 

a  Mann-Whitney U Test b GroupingVariable: Cinsiyet *p<.05 

  

i (U = 

59721,500, p=,568). 

Tablo 25 

Cinsiyet - Mann-Whitney U Test 

Statistics(a,b)  

 

B1 B2 B3 B4 B5 B6 B7 B8 B9 B10 B11   Genel 

Mann-

Whitney 

U 

5
9

3
6

8
,0

0
0
 

6
0

9
2

8
,5

0
0
 

5
9

3
5

1
,0

0
0
 

5
9

5
5

7
,0

0
0
 

5
6

7
9

0
,5

0
0
 

6
0

0
7

4
,0

0
0
 

5
9

9
0

9
,0

0
0
 

5
4

7
3

2
,5

0
0
 

6
0

4
3

3
,0

0
0
 

6
0

4
9

2
,5

0
0
 

5
3

8
2

6
,0

0
0
 

5
9

5
3

8
,5

0
0
 

6
1

2
2

7
,5

0
0
 

6
0

5
6

4
,0

0
0
 

 

(2-tailed) 

,4
3
6

*
 

,8
7
4

*
 

,4
3
0

*
 

,4
8
4

*
 

,0
6
5

*
 

,6
2
0

*
 

,5
7
0

*
 

,0
0
7

*
 

,7
3
7

*
 

,7
4
8

*
 

,0
0
5

*
 

,5
1
1

*
 

,9
7
4

*
 

,7
8
8

*
 

a  Mann-Whitney U Test b GroupingVariable: Cinsiyet *p<.05 

 

eyleri (U = 

59721,500, p=,568).  
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(U = 

59538,500, p=,511).  

(U = 

61227,000, p=,974). 

Tablo 26 

Politik Anlamd

Cinsiyet  Mann Whitney U Test 

Statistics(a,b)    

 

C1 C2 C3 C4 C5 C6 C7 C8 C9 C10 C11 C12 

  

G
en

el
 

M
an

n
-

W
h

it
n
ey

 U
 

5
7

2
0

5
,0

0
0

 

5
5

8
1

0
,0

0
0

 

5
5

8
5

9
,0

0
0

 

5
5

2
1

6
,0

0
0

 

5
4

3
4

6
,0

0
0

 

5
4

8
5

9
,0

0
0

 

5
8

5
5

4
,0

0
0

 

5
6

9
3

7
,5

0
0

 

5
2

6
5

9
,5

0
0

 

5
7

9
9

0
,0

0
0

 

5
6

0
2

7
,0

0
0

 

5
5

1
1

2
,0

0
0

 

5
5

4
5

6
,5

0
0

 

5
5

3
6

3
,5

0
0

 

5
5

5
8

0
,5

0
0

 

 

(2
-t

ai
le

d
) 

,1
3
4

*
 

,0
4
3

*
 

,0
4
4

*
 

,0
2
6

*
 

,0
1
1

*
 

,0
1
8

*
 

,3
1
1

*
 

,1
0
9

*
 

,0
0
2

*
 

,2
1
6

*
 

,0
5
0

*
 

,0
2
3

*
 

,0
3
8

*
 

,0
3
3

*
 

,0
4
2

*
 

  
  
  

 M
ea

n
 R

an
k
 

 

382,

65 

380,

16 

380,

25 

379,

10 

377,

55 

378,

46 

385,

06 

382,

17 

374,

05 

384,

05 

380,

55 

378,

91 

 

E
rk

ek
 

408,

79 

415,

16 

414,

94 

417,

87 

421,

84 

419,

50 

402,

63 

410,

01 

429,

55 

405,

21 

414,

17 

418,

35 

a  Mann-Whitney U Test b GroupingVariable: Cinsiyet *p<.05 

Tablo  , politik 

ile   (U=55580,500, 

p=,042).  

(U= 55456,500, 
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p=,033). 

(U=55363,500, 

p=,038). 

 

ktir. 

etkilemektedir.  

 

Tablo 27 

Cinsiyet - Mann-Whitney U Test 

Statistics(a,b)  

 

 

 

Toplumun 

 

 

 

Genel 

Cinsiyet  Erkek  Erkek  Erkek  

        Mean Rank 379,13 417,79 377,55 421,84 388,74 393,22 779 

Mann-Whitney U 

Test 
55233,000 54348,000 60615,000 53050,500 

 

(2-Tailed) 
,026* ,010* ,796* ,003* 

a  Mann-Whitney U Test b GroupingVariable: Cinsiyet *p<.05 

Ta  
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U = 53050,500, p=,003). 

(0,05/2) p=0,025 

025 in  Buna 

killerine 

 

 

yorum ile benzer E uygusu 

u   oranla  

abilir   

Tablo 28  

 

Cinsiyet - Mann-Whitney U Test 

Statistics(a,b) 

   

Genel 

Mann-Whitney U 59430,500 58116,500 60479,000 

 ,486* ,236* ,762* 

a  Mann-Whitney U Test b GroupingVariable: Cinsiyet *p<.05 

 

e  

(U = 

60479,000, p=,762). 
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Tablo 29 

Cinsiyet - Mann-

Whitney U Test Statistics(a,b) 

 

mesleki anlamda 

sorumluluk 

sahip 

 

 
yetkiye sahip 

 
 

Genel 

Mann-Whitney U 60536,000 60530,000 59433,000 60575,00 60387,500 

 ,770* ,771* ,488* ,784* ,740* 

a  Mann-Whitney U Test b GroupingVariable: Cinsiyet *p<.05 

   

orunlara i  

bir fark yoktur (U = 60387,500, p=,740). 

. 

 

Tablo 30 

 

- Kruskal- Wallis H Test 

Statistics(a,b) 

 
A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 A11 Genel 

Ki-Kare 
,762 1,480 2,604 1,079 1,996 ,679 1,455 5,203 ,585 1,588 ,858 ,596 

Serbestlik 

Derecesi 
3 3 3 3 3 3 3 3 3 3 3 3 

 
,859* ,687* ,457* ,782* ,573* ,878* ,693* ,158* ,900* ,662* ,836* ,897* 

a  Kruskal Wallis Test  *p<.05 
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(H = ,596, SD=3, p=,897). 

Tablo 31 

si - Kruskal- Wallis H Test Statistics 

(a,b) 

 
B1 B2 B3 B4 B5 B6 B7 B8 B9 B10 B11 

  
Genel 

Ki-Kare 
2,470 5,272 5,260 5,784 5,968 3,919 4,722 5,586 1,348 2,880 4,023 6,363 2,366 4,269 

Serbestlik 

Derecesi 
3 3 3 3 3 3 3 3 3 3 3 3 3 3 

Anlam

 
,481* ,153* ,154* ,123* ,113* ,270* ,193* ,134* ,718* ,411* ,259* ,095* ,500* ,234* 

a  Kruskal Wallis Test b GroupingVariable:  *p<.05 

Tablo 31  psikolojik 

H = 4,269, SD=3, p=,234).  

psikolojik 

(H = 6,363, SD=3, p=,095).  

psikolojik 

H = 2,366, SD=3, p=,500). 
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Tablo 32 

- Kruskal- Wallis H Test 

Statistics(a,b) 

 
C1 C2 C3 C4 C5 C6 C7 C8 C9 C10 C11 

 

C12 
Okul 

 

Okul 

D  
Genel 

Ki-Kare 

1
8

,4
3
5
 

1
4

,9
0
2
 

1
3

,4
5
5
 

1
0

,9
6
3
 

1
5

,1
9
6
 

1
2

,7
4
7
 

1
0

,4
6
0
 

1
7

,7
4
5
 

1
1

,3
2
6
 

4
,9

7
3

 

7
,3

4
8

 

9
,3

3
0

 

1
8

,0
8
8
 

8
,1

3
9

 

1
6

,6
2
0
 

Serbestlik 

Derecesi 

3
 

3
 

3
 

3
 

3
 

3
 

3
 

3
 

3
 

3
 

3
 

3
 

3
 

3
 

3
 

 

(2-

Tailed) ,0
0
0

*
 

,0
0
2

*
 

,0
0
4

*
 

,0
1
2

*
 

,0
0
2

*
 

,0
0
5

*
 

,0
1
5

*
 

,0
0
0

*
 

,0
1
0

*
 

,1
7
4

*
 

,0
6
2

*
 

,0
2
5

*
 

,0
0
0

*
 

,0
4
3

*
 

,0
0
1

*
 

a  Kruskal Wallis Test  *p<.05 

Tablo  

mektedir (H 

= 16,660, SD=3, p=,001).  

mektedir 

(H=18,088, SD=3, p=,000).  

mektedir (H = 8,139, SD=3, p=,043). 
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Tablo 33 

 

- Mann Whitney U Test Statistics (a,b). 

  N 
Mean 

Rank 

Sum of 

Ranks 

Mann-

Whityney 

U 

Asymp. 

Sig. (2-

tailed) 

 

en 

 

 

1-10 

(1.grup) 
78 214,33 16717,50 

9451,500 ,014* 21-30 

(3.Grup) 
296 

180,43 

 

53407,50 

 
Total 374 

 

11-20 

(2.Grup) 
264 297,58 78560,50 

34563,500 ,018* 
21-30 

(3.Grup) 
296 265,27 

 

78519,50 

 
Total 560 

 

11-20 

(2.Grup) 
264 194,01 51218,50 

16238,500 ,034* 
31-40 

(4.Grup) 
141 219,83 

 

30996,50 

 
Total 405 

 

 

21-30 

(3.Grup) 
296 202,88 60053,50 

16097,500 ,000* 
31-40 

(4.Grup) 
141 252,83 

 

35649,50 

 
Total 437 

 

 

 

     21-30 

(3.Grup) 
      296    208,25  61642,50 

17686,500    0.009* 31-40 

(4.Grup) 
141 

241,56 

 

34060,50 

 
Total 437 

a  Mann Whitney U Test b Group *p<.013 
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Tablo 33  genel olarak 

. Oku

 21- -  gruplar 

 Okul  politik 

 yine 21- -

40 gruplar  

-

ksektir.   

nemine 

2008) de denk gelmektedir. 
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Tablo 34 

rkli ni

- Kruskal- Wallis H Test 

Statistics(a,b)  

 

 

 

Toplumun 

 

 

 

Genel 

Ki-Kare 11,795 5,895 6,992 12,634 

Serbestlik Derecesi 3 3 3 3 

 ,008* ,117* ,072* ,005* 

a  Kruskal Wallis Test b GroupingVariable:   *p<.05 

 killerine 

(H = 12,634, SD=3, p=,005).  

Tablo 35 

 Mann Whitney U Test Statistics(a,b) 

  N Mean Rank 
Sum of 

Ranks 

Mann-

Whityney 

U 

Asymp. 

Sig. (2-

tailed) 

 

1-10 

(1.Grup) 
78 93,37 7283,00 

4202,000 ,003* 
31-40 

(4.Grup) 
141 

1 

19,20 

 

16807,00 

 
Total 219 

 

11-20 

(2.Grup) 
264 190,63 50325,50 

15345,500 ,003* 
31-40 

(4.Grup) 
141 226,17 

 

31889,50 

 
Total 405 

lleri  

    21-30 

(3.Grup) 
       296     206,35   61078,50 

 17122,500       ,002* 
31-40 

(4.Grup) 
141 245,56 

 

34624,50 

 
     Total 437 

a Mann Whitney U Test b GroupingVariable: *p<.013 
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  nin 

-  31- gruplar, 11- -

gruplar ve 21- -

de 31-

 

-

 ceki 

 

Tablo 36 

 

 - Kruskal- Wallis H Test 

Statistics(a,b) 

 yi  

Genel 

Ki-Kare 5,823 36,145 13,078 

Serbestlik Derecesi 3 3 3 

 ,121* ,000* ,004* 

a  Kruskal Wallis Test  b GroupingVariable:   *p<.05 

 tmenlerinin  

(H = 13,078, SD=3, p=,004).  
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Tablo 37 

in 

 Mann Whitney U Test Statistics(a,b) 

  N Mean Rank 
Sum of 

Ranks 

Mann-

Whityney U 

Asymp. Sig. 

(2-tailed) 

 

1-10 

(1.Grup) 
78 151,58 11823,00 

8742,000 ,038* 
11-20 

(2.Grup) 
264 177,39 

 

46830,00 

 
Total 342 

 

 

1-10 

(1.Grup) 
78 91,67 7150,00 

4069,000 ,001* 
31-40 

(4.Grup) 
141 120,14 

 

16940,00 

 
Total 219 

 

11-20 

(2.Grup) 
264 194,31 51298,50 

16318,500 ,037* 
31-40 

(4.Grup) 
141 219,27 

 

30916,50 

 
Total 405 

 

21-30 

(3.Grup) 
296 207,54 61432,50 

17476,500 ,005* 
31-40 

(4.Grup) 
141 243,05 

 

34270,50 

 
Total 437 

a Mann Whitney U Test b GroupingVariable *p<.013 

 

 ,  

 -10 - - -

. 
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31-

ir. 

   

Tablo 38 

  esi - Kruskal- 

Wallis H Test Statistics(a,b) 

 

mesleki anlamda 

sorumluluk 

 
 

sahi

  

Genel 

Ki-Kare 
1,982 3,569 5,982 1,497 3,305 

Serbestlik 

Derecesi 
3 3 3 3 3 

 
,587* ,312* ,112* ,683* ,347* 

a  Kruskal Wallis Test b GroupingVariable:  *p<.05 

 

orunlara 

memektedir (H = 3,305, SD=3, p=,347). 

Durumu . 
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Tablo 39 

 

 - Kruskal- Wallis H Test 

Statistics(a,b) 

  

 
A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 A11 Genel 

Ki-Kare 
3,687 3,298 6,679 9,789 7,120 5,720 

11,88

7 
4,012 7,197 3,522 7,497 4,845 

Serbestlik 

Derecesi 
5 5 5 5 5 5 5 5 5 5 5 5 

 
,595* ,654* ,246* ,081* ,212* ,334* ,036* ,548* ,206* ,620* ,186* ,435* 

a  Kruskal Wallis Test b GroupingVariable  *p<.05 

Tabl  teknik anlamda 

(H = 4,845, SD=5, p=,435). 

Tablo 40 

 - Kruskal- Wallis H Test 

Statistics(a,b) 

  

 
B1 B2 B3 B4 B5 B6 B7 B8 B9 B10 B11 

  

Gene

l 

Ki-Kare 3,86

4 

4,94

3 

3,60

0 

11,70

7 

10,03

8 

5,56

1 

2,91

6 

4,00

5 

1,93

4 

6,62

8 
,965 

6,86

5 

2976

, 

5,09

6 

Serbestli

k 

Derecesi 

5 5 5 5 5 5 5 5 5 5 5 5 5 5 

 
,596

* 

,423

* 

,608

* 
,039* ,074* 

,351

* 

,713

* 

,549

* 

,858

* 

,250

* 

,259

* 

,231

* 

,704

* 

,404

* 

a  Kruskal Wallis Test b GroupingVariable u *p<.05 

 

 psikolojik anlamda 

(H = 5,096, SD=5, p=,404). 
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Tablo 41 

 - Kruskal- Wallis H Test 

Statistics(a,b) 

  

 
C1 C2 C3 C4 C5 C6 C7 C8 C9 C10 C11 

 

C12 
Okul 

 
Okul 

 
Gene

l 

Ki-Kare 2,52

3 

3,69

9 

3,78

7 

4,83

0 

4,30

7 

4,25

8 

4,61

9 

2,00

3 

1,30

7 

3,97

9 

3,77

4 

6,75

9 

2,45

4 

4,10

9 

1,93

8 

Serbestli

k 

Derecesi 

5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 

 
,773

* 

,594

* 

,581

* 

,437

* 

,506

* 

,513

* 

,464

* 

,849

* 

,934

* 

,552

* 

,582

* 

,239

* 

,783

* 

,534

* 

,858

* 

a  Kruskal Wallis Test b GroupingVariable  *p<.05 

Tablo 41  politik anlamda 

far

(H = 1,938, SD=5, p=,858). 

Tablo 42  

 

 - Kruskal- Wallis H Test 

Statistics(a,b) 

  

 

 

 

Toplumun 

 

 

 

Genel 

Ki-Kare 12,785 8,049 11,290 13,850 

Serbestlik Derecesi 5 5 5 5 

 ,025* ,154* ,046* ,017* 

a  Kruskal Wallis Test b GroupingVariable Durumu *p<.05 

Tablo 42 ye ekillerine 

mektedir (H = 13,850, SD=5, p=,017). 
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Tablo 43  

 

 Mann Whitney U Test Statistics(a,b) 

 rumu N 
Mean 

Rank 

Sum of 

Ranks 

Mann-

Whityney 

U 

Asymp. 

Sig. (2-

tailed) 

 

 

 

(1.Grup) 

177 238,44 42204,50 

20276,000 ,017* 

 

(3.Grup) 

264 209,30 

 

55256,50 

 

Total 441 

 

 

 

(2.Grup) 

91 207,35 18869,00 

9341,000 ,001* 

 

(3.Grup) 

264 167,88 

 

44321,00 

 

Total 355 

 

 

(2.Grup) 

91 174,34 15864,50 

8159,500 ,013* 

Herhangi Bir 

 

(4.Grup) 

218 146,93 

 

32030,50 

 

Total 309 
a Mann Whitney U Test b GroupingVariable Durumu *p<.008 

 

testi 
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Tablo 43  , 

  

 

 

na c  1977-  

-

 

r (MEB, 

1983).  , 

 (MEB, 1983). 

E  

 

-

 1982 
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 (MEB, 1983). 

 

 

et  m 

 

Tablo 44 

 

 - Kruskal- Wallis H Test 

Statistics(a,b) 

  

   

Genel 

Ki-Kare 7,633 26,172 6,097 

Serbestlik Derecesi 5 5 5 

 ,175* ,000* ,297* 

a  Kruskal Wallis Test b GroupingVariable  *p<.05 

  

memektedir (H = 6,097, SD=5, p=,297). 
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Tablo 45  

  celenmesi - 

Kruskal- Wallis H Test Statistics(a,b) 

  

 

mesleki anlamda 

sorumluluk 

 
 

nde 

  

Genel 

Ki-Kare 
3,594 9,425 15,626 5,406 10,406 

Serbestlik 

Derecesi 
5 5 5 5 5 

 
,609* ,093* ,008* ,368* ,065* 

a  Kruskal Wallis Test b GroupingVariable Durumu *p<.05 

e 

 

(H = 10,406, SD=5, p=,065). 

 

Yordan   
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Tablo 46  

 

Teknik 

Anlamda 

 

B 
Standart 

Hata B 

 T p   

Sabit 4.290 ,154 - 27828 ,000 - - 

 ,047 ,048 ,037 ,971 ,332 ,037 ,035 

Cinsiyet -,041 ,041 -,059 -1,005 ,315 -,025 -,036 

 ,043 ,042 ,068 1,036 ,300 -,005 ,037 

Durumu 
,012 ,020 ,026 ,638 ,543 ,019 ,022 

Tablo 45   

R = ,055, R
2 

= ,003, F(4,774) = ,586, p = ,673). 

Tablo 47 

Teknik Anlamda 

 

. 

Teknik 

Anlamda 

 

Cinsiyet   
Durumu 

P
ea

rs
o

n
 K

o
re

la
sy

o
n
 

Teknik Anlamda 

 
1,000 ,037 -,025 -,005 ,019 

Cinsiyet ,037 1,000 -,281 -,329 ,211 

 -,025 -,281 1,000 ,790 -,340 

 -,005 -,329 ,790 1,000 -,514 

 ,019 ,211 -,340 -,514 1,000 
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Tab  , b

teknik anlamda 

 -

-

de korelasyonun r = -

= -, 025 

 

Tablo 48  

Psikolojik Anlamda 

 

Psikolojik 

Anlamda 

 

B 
Standart 

Hata B 

 T p   

Sabit 4,538 ,150 - 30,296 ,000 - - 

 ,011 ,047 ,009 ,232 ,817 ,026 ,008 

Cinsiyet -,011 ,040 -,052 -,878 ,380 -,065 -,032 

 -,016 ,041 -,025 -,385 ,700 -,055 -,014 

Durumu 
-,013 -,020 -,028 -,653 ,514 ,005 -,023 



153 

 

 

 , c

 (R 

= ,069, R
2 

= ,005, F(4,774) = ,939, p = ,441). 

Tablo 49 

 

Psikolojik  

Psikolojik 

Anlamda 

 

Cinsiyet   
Durumu 

P
ea

rs
o

n
 K

o
re

la
sy

o
n

 

Psikolojik 

 
1,000 ,026 -,065 -,055 ,005 

Cinsiyet ,026 1,000 -,281 -,329 ,211 

 -,065 -,281 1,000 ,790 -,340 

 -,055 -,329 ,790 1,000 -,514 

 ,005 ,211 -,340 -,514 1,000 

 

 , b psikolojik anlamda 

psikolojik 

-

,065

korelasyonun r =. ,026 Psikolojik 

-,05

 de korelasyonun yine r = -,05

Psikolojik 

 

as -, 065 
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Psikolojik 

005  

 ,005 

ola  

Tablo 50  

 

Politik 

Anlamda 

 

B 
Standart 

Hata B 

 T p   

Sabit 3,192 ,258 - 12,353 ,000 - - 

 -,192 ,081 -,090 -2,383 ,017 -,091 -,085 

Cinsiyet -,087 ,069 -,075 -1,269 ,205 ,001 -,046 

 ,069 ,070 ,064 ,979 ,328 ,035 ,035 

Durumu 
,000 ,034 -,001 -,013 ,990 -,027 ,000 

Tablo 50  , c

 (R = ,102, R
2 

= ,010, F(4,774) =  2,018, p = ,090).  
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Tablo 51  

 

 

Politik 

Anlamda 

 

Cinsiyet   

Durumu 

P
ea

rs
o
n

 K
o

re
la

sy
o

n
 

Politik Anlamda 

 

1,000 -,091 ,001 ,035 -,027 

Cinsiyet -,091 1,000 -,281 -,329 ,211 

 ,001 -,281 1,000 ,790 -,340 

 ,035 -,329 ,790 1,000 -,514 

 -,027 ,211 -,340 -,514 1,000 

 

Tablo 51  , b

politik anlamda 

 001

nun r =. -,091 

olitik  

pozi de (r = ,035); d

yine r = ,03 olitik anla

negatif -,091  

001  

olitik anlam le 

negatif -,027  

-,027  
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 V 

v  

 

Elde 

 ve 

incelenmesind  olarak ik r.  

 

  

S

eyinin  , nin  

hakk  da 

Kreis ve Young Brockopp

i 

sonucunda da l 
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nin orta  , s arar ve uygulamalarda 

   

gerekmektedir. Liu

(School and Staffing Survey 

vam etmek 

nda 

 

en uygulama 

   

yeterli 

  da etkili bir 

Chauvin 

ave Ellett (1993) 

incel

 

okul , toplum 
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orta   

 belirgin ol  

 

 

yap  

 

,  
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 20-30 ve 41-50 inde 

, 51-

 

-

-

-

yapmada uzmanl , 2008). 

getirmektedir (20-

 

-  

E
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ve 

 

rkek 

 

 

S

-
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b anla

 31-

-

etkili 

 

bulunan 

ikisinde de 31- na

fa

   

anlaml
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  talimatlara uygun mesleki etkinlik ve 

 

Oysaki 

 

 

 Bununla birli  kendi 

 llarda 

, 

olmayan, sorumluluk ve 

 



163 

 

 

 

durumdur.  

 

 

 

1. 

 

 

2. 

in bu 

 lecek 
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benims

 

3. 

nic

kazanacakt  

4. 

 

5. 
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okul ve toplum 

 

6. Son olarak, k

 

 

 

7.  

belirlenmelidir. 
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